














incentives should be access to housing benefits. Housing benefits could be in the form

of subsided rent and/or access to cheap loans to purchase or build their own home.
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SECTION 4: ALTERNATIVE DELIVERY MODELS

BACKGROUND

Western Australia has a long and successful history in distance education and the use
of alternative delivery modes. The Schools of Isolated and Distance Education (SIDE),
WestOne and individual TAFE colleges continue to build on this long tradition as
Information and Communication Technologies (ICT) makes further advances especially
in terms of improved broadband. The use of the internet in Schools of the Air and the

Flexible Learning in Schools Project (FLIS) is particularly impressive.

RREAC members are aware, anecdotally, of the seemingly innate skills students of
today have with ICT. The internet is enabling more and more people to, in fact, become
distance learners and in doing so take greater control of their own learning. The
Council, therefore, sees the increasing application of ICT as a way to enhance all
learning environments but in particular in rural and remote areas and schools where
student numbers are too low for face to face delivery. Some years ago now, Cassidy

and Drexler (1999) provide the following vision for distance education:

The education reform movement has led to major changes in classroom roles
and organization, with learners taking a far more active role in constructing
their own learning than in the past. The vision for distance education moves the
learning community beyond the classroom walls. Boundaries disappear,
including those of geography, time, location of school, home, community and
work; age, language, culture. As these walls break down and learners become
more in control of their own learning experiences, distance education becomes
transformed into distributed learning. Distance education and new technologies
offer unique opportunities for learner control and individualization. What
learners need to know in the 21st century, and how they need to learn and use

knowledge, changes.
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In the short term, the use of ICT/alternative delivery could also assist with the provision

of education during the current teacher shortage.

In relation to the user of ICT, RREAC does, however, make the following points.

First, alternative delivery is complex with a need to recognise: 1. the pedagogical issues
involved in teaching from a distance including those associated with the use of ICT in
teaching and learning; 2. the need for ongoing professional learning and training, and;
3. the need for well developed support mechanisms for teachers and students including
such things as help desks, and the provision of high quality digital resource material.
Part of the in built support needs to be the opportunity for teachers and students to meet
face to face on occasions during the course of study. Alternative delivery is resource
intensive and should not be seen as a way of reducing costs. RREAC urges a detailed
review of current research on alternative delivery to inform ongoing policy development

in this area.

Second, RREAC sees it essential for the long term sustainability of Western Australia to
have strong and effective rural communities. Central to this sustainability is the need for
strong effective schools staffed by quality teachers dedicated to bring about improved
outcomes for non-metropolitan students and their communities. The whole sale use of

alternative delivery to replace face to face teaching needs to be avoided.

Careful planning will be needed to introduce alternative delivery programs which include
considerable work with parents to highlight the advantages of such a strategy. This
work will need to be done in conjunction with ongoing efforts to address the bigger
issues of rural and remote education, including the attraction and retention of teachers

in rural and remote Western Australia highlighted elsewhere in this Submission.
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RECOMMENDATIONS

ALTERNATIVE DELIVERY

24.Distance Learning

A strong and shared sense of the role that distance learning and delivery play in current
and future service delivery to school needs to be articulated. In addition the limitations

of distance learning need to be understood. (Barnes & Buchanan, 2005).

Development of a strong policy that supports goal attainment and takes account of the
relationship of distance learning to other agendas is necessary (Barnes & Buchanan,
2005).

25. Online Learning

Where online learning is the only available option for students, the learning experience
needs to be supported by a range of measures. In addition, face-to-face contact early in
the course or learning experience is to be encouraged. Face-to-face interaction is
required for effective online delivery (Mitchell & Bluer 1996). Snewin (1999)
recommends the use of some form of face-to-face, or at least phone contact early in the
course to enable students to ‘get to know each other’, noting that this has a positive

impact on participation.

The advantages of face-to-face contact, or an alternative such as tele-tutorials, are that
contact takes place in real time and students are in touch with their peers and their
teacher. Face-to-face contact also assists those whose computer literacy skills are not
well developed and adds another dimension to the accommodation of a range of
learning styles, with an emphasis on the aural, as opposed to the visual or printed text of

the online medium (Kilpatrick and Bound, 2005).

As a relatively new approach, online delivery and learning demands not only appropriate

resourcing, but good change management (Kilpatrick and Bound, 2005).
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26. Professional Learning

Professional Learning and training along with well developed support mechanisms for
teachers and students including help desks and the provision of high quality digital
resource materials.

27. Course Design

For students remote from their campus, interaction and attention to group dynamics

becomes particularly important.

Course design issues are important in any online environment, but especially so for
remote students and therefore these issues need to be kept in mind and need to be
monitored on an ongoing basis (Kilpatrick and Bound, 2005).

28. Leadership and Governance

Strong leadership at a senior level and strong governance are necessary to ensure
consistency and client confidence (Barnes & Buchanan, 2005).
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APPENDIX 1: ACHIEVING EQUITABLE OPPORTUNITIES FOR SECONDARY STUDENTS
IN RURAL AND REMOTE WESTERN AUSTRALIA: A PLAN FOR ACTION

STATEMENT OF INTENT

To develop and implement a comprehensive coordinated, and dynamic Plan of Action that
delivers equitable education and training opportunities for secondary students in rural and

remote Western Australia.

A 4

GAP ANALYSIS/LITERATURE REVIEW (BY DET)

y

GUIDING PRINCIPLES
Flexibility to cater for the geographic, social, cultural and economic diversity of rural and remote Western Australia.
Strong and effective collaborative partnerships between all stakeholders.
Consumer driven.
Achievement driven with clear tangible milestones especially in relation to improved student outcomes.
Dynamic and based on continuous improvement processes.
Founded in innovative flexible and multi modal delivery approaches.

New approaches and programs designed by DET to bring about improved delivery of secondary education in rural and
remote WA. Over time the new approaches will be assessed against a range of performance indicators (mainly related to

improved student outcomes and modified to ensure continuous improvement).

Management of rollout etc Sign off by stakeholders

Action for continuous
improvement

Implementation

Assessment, inclusive of
RREAC feedback




APPENDIX 2: TIMELINES (Draft only. To be negotiated with DET.)

RREAC believes the timeline for the development of the plan for action should be:

2007

July - Concept endorsed by the Minister for Education and Training

August Meeting of RREAC — DET briefed on the concept.

August to December2007 DET completes the Literature Review and Gap Analysis.

December Meeting of RREAC:

" Literature review and gap analysis presented to RREAC.

" Gap Analysis Workshop.

" DET provides an overview of how the plan for action will be developed during
2008 including attention to:
o Broad structure of the plan (including the use of P.R.I.LM.E.R.).

. Flexibility to cater for the diversity of rural and remote WA.

. Strong and effective collaborative partnerships between all stakeholders.
. Consumer driven.

. Achievement driven.

. Dynamic and based on continuous improvement processes

. Flexible delivery

2008

DET provides each RREAC meeting with;

3. A progress report.

4, The opportunity for RREAC to provide feedback and ongoing advice on the
development of the plan preferably in workshop settings.

Ongoing consultation with a wide range of stakeholders.

August - Draft Plan completed.

First half of Term 4 — Consultation process for Draft Plan.

Second half of Term 4 — plan finalized.

2009

January?? Launch of plan.
Trials begin (where specified) and implementation begins.

DET provides RREAC with updates at each meeting.
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RREAC begins monitoring the implementation and outcomes.

REAC provides regular feedback to the Minister on the implementation of the plan.

Modifications made to programs being implemented based on data collected and
analysed through monitoring process.

DET provides RREAC with updates at each meeting.

RREAC begins monitoring the implementation and outcomes.

RREAC provides regular feedback to the Minister on the implementation of the plan.
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ATTACHMENT 4
“ 3@ Department of Education Services
Government of Western Australia

ABN 86 936 328 729
-5

&

Rural & Remote
Education
Advisory Council

Survey 2007
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Message from Chair and Deputy Chair:

The Rural and Remote Education Advisory Council (RREAC) was established in 1997 to provide
advice to the Minister for Education and Training on the education and training needs of rural and
remote Western Australians. In May 2006, it underwent a ‘restructure’ with the appointment of rural
Members of Parliament as the Chair and Deputy Chair: The appointed members are
Hon Matthew Benson-Lidholm, MLC, Member for South West Region and Mr Terry Waldron MLA,
Deputy Leader of the Parliamentary National Party (WA) and member for Wagin. These appointments
reinstate the original approach taken by the previous Government when RREAC was first established.
New Terms of Reference have been constructed and indicate a more strategic focus of RREAC with
the Government's priorities. The restructured RREAC separates the voice of the ‘community’ and the
‘consumer’ of education and training in rural and remote areas from the providers of these services.
The membership of the formal Council includes the ministerial endorsed representatives and agents of
the community and consumer interests. There is a RREAC secretariat, which comprises of a Director
and an Administrative Assistant.

Terms of Reference:

1. To provide the Minister for Education and Training with evidence-based, and solutions-focused,
strategic advice on education and training issues and developments in rural and remote areas of
the State.

2. To provide specific strategic advice on the education and training services that give senior
secondary students in rural and remote areas equitable opportunities for compulsory participation
in education and training.

3. To ensure strategic advice is provided from a cross-sectoral perspective across the schools,
training and higher education sectors and encompasses both Public and non-Government
provision.

4. To advocate rural and remote community and consumer interests in education and training.

Representatives who make up the Rural & Remote Education Advisory Council:

Community/ Consumer Representative
¢ Aboriginal Education and Training Council;

e Chamber of Minerals and Energy; ¢ Regional Development Council;
e Country Women's Association of Western e Telecentre Advisory Council,
Australia; e WA Farmers Federation;

e Independent Education Union of Western o WA Primary Industries Training Council;
Australia /State School Teachers Union of

Western Australia: ¢ WA Council of State School Organisations Inc;

and
e |solated Children’s Parents’ Association of WA e Western Australian Local Government
(Inc); Association.

e Parents and Friends’
Federation of Western
Australia Inc;

Funder- Provider Representatives ( Ex Officio)
e Association of Independent Schools in Western e Department of Education & Training;

Australia (AISWA); e Department of Local Government and Regional
e Catholic Education Office of Western Australia; Development; and

e Universities.
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Purpose of this Survey:

With the restructure of RREAC, it is opportune to canvass the views of the representatives of
the Community/Consumer organisations. Such views need to be considered within the
Terms of Reference (as above). With the collation of the data, a position/perspective will
become apparent for each organisation as will the commonalities and differences. This
information will be valuable in assisting RREAC address the Terms of Reference issued by
the Minister of Education and Training.

Responses need to be submitted by Friday 8 June 2007.

In addition to assisting RREAC with its work, a brief report on the data collected will be
provided to each of the organisations participating in the survey.

Hon Matthew Benson-Lidholm JP, MLC & Mr Terry Waldron JP, MLA
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SURVEY 2007

Organisation:

1. What do you see as the critical issues for education and training in rural and
remote Western Australia?

2. What are the priorities in rural and remote education and training for your
organisation and your community?

3. How can these issues and priorities be best addressed?
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4. What are the positive things/aspects of rural and remote education and
training?

5. What do you think is the future for families in rural and remote Western
Australia?
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Additional Comments (optional):

Please return the completed questionnaire by Friday 8 June 2007 to:

Don Boyd
Director — Rural and Remote Education
Department of Education Services
PO BOX 1766
OSBORNE PARK WA 6017

98
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Rural and Remote Education Advisory Council (RREAC)
Kimberley Visit
Monday 30 July to Friday 3 August 2007

Introduction

During the week beginning Monday 30 July to Friday 3 August 2007, the Chairperson
of RREAC, The Hon Matthew Benson MLC, and the Deputy Chair, Mr Terry Waldron
MLA, visited a number of schools and their communities in the Kimberley region.

The RREAC team visited Kununurra District High School (KDHS), Dawul Remote
Community School (DRCS), Halls Creek DHS (HCDHS), Fitzroy Crossing DHS
(FCDHS), Looma RCS (LRCS), Derby DHS (DDHS), Kimberley School of the Air
(KSOTA), Broome SHS (BSHS), Cable Beach Primary School (CBPS) and the
Kimberley Education District Office (KEDO).

The purpose of the visit was to gather information to enable RREAC to fulfil its Terms
of Reference, namely:

1. To provide the Minister for Education and Training with evidence-based,
and solutions-focused, strategic advice on education and training issues
and developments in rural and remote areas of the State.

2. To provide specific strategic advice on the education and training services
that give senior secondary students in rural and remote areas equitable
opportunities for compulsory participation in education and training.

3. To ensure strategic advice is provided from a cross-sectoral perspective
across the schools, training and higher education sectors and
encompasses both public and private provision.

4. To advocate rural and remote community and consumer interests in
education and training.

While RREAC has a broad membership base of Community/Consumer
representatives who live in rural and remote Western Australia, none live in the
Kimberley region. To gain first hand experience of issues facing education and
training in the Kimberley, it was determined that the Chair and Deputy Chair should
visit the Kimberley. In addition, the Kimberley has a particular set of education and
training issues that need to be viewed first hand.

The report on the visit to the Kimberley Region is divided into three parts. Part A
provides a brief overview of each school visited along with a summary of the
information provided by each school community. Part B contains a list of the
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significant issues that were common across all schools visited. The report ends with
a brief concluding comment at Part C.

The time spent at each school varied according to the travel schedule. In the report
that follows the amount of information provided by each school has, to some extent,
been determined by the time spent in the school. In all cases, however, those
providing input were given the opportunity to present key information to the Chair and
Deputy Chair of RREAC in relation to the purpose of the visit. The RREAC team
believes that this report captures a range of significant information that will inform the
ongoing improvement of education and training in the Kimberley region.

The RREAC team thanks all of the schools for their cooperation and hospitality.
Schools are always very busy places and the time taken by all concerned at each
school to ensure that RREAC was informed about issues and developments in their
school is appreciated.
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Part A
Kununurra District High School
Introduction:

Kununurra District High School (KDHS) has a student population of 890 students of
which 340 are secondary, 421 primary and 129 pre-compulsory. 51% of the students
are Aboriginal.

The school has a Full Time Equivalent (FTE) allocation of 94.3 of which 53.4 are
teaching staff, including those involved in the administration of the school, and 33.8
school support staff.

The number of programs offered by the school and the extent to which staff cater for
the individual needs of students, especially in the secondary years, is impressive.

General Comments:

. A strong feeling emerged during the visit stressing that the Department of
Education and Training (DET) needs to acknowledge the diversity of
Western Australia, especially the diversity created by geography.

Positive Comments made during the visit:

« There is a very positive culture in the school due to the dedicated staff.

« The staff at KDHS offer a range of extra curricula activities.

. Staff are friendly and build positive working relationships with the students.

« Class sizes are generally small.

« KDHS has a good balance of experienced staff and those who are new to
teaching. Many of the experienced staff have been in the school for a
number of years.

«  Staff expertise is used across the school from K to 12, for example,
primary specialists teach in secondary and secondary specialists teach in
primary. Barriers between primary and secondary have been broken
down.

« Many families appreciate the fact that students can remain in town to
complete their secondary education, especially those in years 11 and 12.
Families have the opportunity of staying together longer.

« The parents identified that the school has a strong internal sense of
community. Older students look after and mentor younger students,
especially in sport (parents said this was often not the case they had
experienced in other schools).

« VET programs operate extremely well in the school, again due to the
dedication and commitment of staff.

« The school has a positive and effective working relationship with the
Kimberley College of TAFE but it was noted that the TAFE has similar
resourcing hurdles when it comes to providing programs for small student
numbers.
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The Shire of Wyndham East Kimberley is very supportive of the school.
There were many positive comments about SIDE especially in terms of
being able to have a broad curriculum through accessing their services.
The Clontarf Football Academy Program is a great success. The Academy
began its program in Kununurra in 2007. The program has been
responsible for a number of students re-engaging in school. There is a
need for a similar program for girls.

A small number of secondary students, mainly boys, are also involved with
a very successful pastoral/agricultural program offered at Katherine in the
Northern Territory. Students attend the course in Katherine over the year
on a week block basis.

Issues raised during the visit

Perceptions:

Parents noted that like many other rural schools, especially those with
secondary students, KDHS has a “perception” problem. While the school
achieves some outstanding student outcomes the perception that the
quality of education in larger centres and the metropolitan area is better
than in Kununurra prevails.

As with many rural and remote schools, the local community undervalues
the school’s work and achievements.

One significant perception issue concerns the name of the school. While
the school has a large cohort of senior secondary students, the fact that it
is a district high school is viewed by many in the community as a major
drawback. Many residents and potential residents believe the school
should have senior high school status.

In light of the sense of community that develops within the DHS model and
the positives listed above, it would be detrimental to split the school and
create a primary and senior high school. One option would be to maintain
the single school with a number of discreet sub campuses and rename the
school so that it does not have the stigma that is attached to the label of
district high school. Kununurra College is a possible option.

Resources:

The DHS versus SHS issue is, however, more than one of perception. As
with all DHSs, when Kununurra DHS compares its resource allocation with
that of a senior high school there is a vast disparity. In KDHSs case this
comparison is even more stark when student numbers are taken into
account.

With a secondary student population of 340, KDHS is larger than a number
of small senior high schools yet is allocated significantly fewer resources.
The school has engaged in a Local Area Education Planning (LAEP)
process and the report is with the Minister. There is concern that the
announcement about this process is taking a long time.

Another inequity in resourcing highlighted is between those students who
remain in town for their secondary schooling compared with those who
bypass the local school to board in Perth or other large regional centres.
Kimberley secondary students who are boarders receive four
Commonwealth funded flights home each year while those students who
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stay in Kununurra receive no subsidies to travel to the metropolitan area to
participate in activities such as work experience, country week, visiting
tertiary institutions, participating in other career activities and to complete
their oral language examinations.

RECOMMENDATION

In addition to providing Kununurra with additional resources through a new
resourcing model, there is a need to change the name of the school to reflect
the fact that the school offers a curriculum equal to that of senior secondary
schools, with similar student numbers.

National Curriculum
«  Community members expressed support for a national curriculum.

Workforce
«  The workforce in Kununurra is very mobile and a criticism is often raised
within the school community concerning the confusion and disruption for
parents and students when changing schools across state/territory
borders.

SIDE/Distance Education

« The service provided by the Schools of Isolated and Distance Education
(SIDE) in providing breadth to the school’s curriculum offerings was
acknowledged. However, while SIDE provides a professional and quality
service which continues to improve with the application of Information
Communication Technology (ICT), parents and teachers were adamant
that it should not be the preferred mode of delivery. Face to face teaching
should remain the main delivery method but.SIDE was considered as a
good back up.

« Itwas noted that many families leave Kununurra because of limited
curriculum choice at the school.

Growth of the Town
o Population growth in Kununurra is 3% per annum which is above the
national average. The increasing Aboriginal population accounts for a
significant proportion of this 3%. The impact of this growth on the provision
of education needs to be monitored by DET.
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Dawul Remote Community School
Introduction

Dawul Remote Community School (DRCS) is located 110km southwest of Kununurra
on the Great Northern Highway. It is situated on Doon Doon Station (formerly
Dunhan Station), an Aboriginal owned cattle station of approximately one million
acres. The population of Doon Doon Station varies, with an average of 50 adults and
30 children.

Dawul RCS has a student population of 34 of which 8 are pre-compulsory, 22
primary and 4 secondary. All students are Aboriginal. The school has a FTE
allocation of 5 of which 3.0 are teaching staff and 2 are school support staff.

During the visit the RREAC team initially met with the Principal and were later joined
by two members of the community.

A highlight of the visit was morning tea when a significant number of community
members arrived to share the morning recess break with the students, participate in
a social cricket match and chat with the RREAC team. This “Community Morning
Tea” happens most days and reflects the support the community has for its school
and students.

The RREAC team found Dawul to be a delightful community. The students were
happy and obviously enjoyed being at school. The staff were welcoming and their
dedication and commitment to their students and the wider community was extremely
obvious. The sense of pride the community demonstrated was a pleasure to observe
as was their engagement in the whole range of school matters.

Positive comments made during the visit:

« There is a great deal of community pride and support for the school.

« Students participated in a very successful excursion to Melbourne this
year.

« The school attracts a number of students from larger centres who wish to
move away from negative influences (there is a significant number of foster
children at the school).

« Doon Doon is a “dry community”.

« Secondary students participate in work experience at the Doon Doon
Roadhouse. This enterprise is owned and operated by the Doon Doon/
Dawul community. The community is also involved in beef cattle
production and has an expanding economic base. Tourism is a potential
enterprise.
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Issues raised during the visit:

« Secondary students need the opportunity to access multiple pathways, ie
local, hostels, TAFE and university.

. Staff have great difficulty maintaining the schools computers. While they
acknowledge the support they receive from DET's Helpdesk in relation to
the administrative computers, software and servers, they are frustrated by
the lack of technical support for the curriculum server and computers in the
classroom. They see the solution to this problem being an itinerant ICT
specialist.

« Dawul RCS currently has 4 secondary students and finds it difficult to cater
for their needs.

« No “family” type housing available for teachers — this limits teacher
appointments to the school.

« GEHA housing is not provided to the education workforce employed
locally.

«  Education workers employed locally receive none of the benefits and
incentives provided to those employed from beyond the local area.
Providing such benefits would encourage more Aboriginal people into the
workforce.

Facilities:

«  While the school community is generally happy with the facilities, they
indicated that there are two significant gaps:
1. The lack of pre-primary facilities at the school.
2.  The lack of classroom facilities to cater for the increasing number of
secondary students.
« Having only one telephone line into the school makes contacting SIDE
teachers difficult.

It is likely that the residents and students at Dawul will continue to increase as the
community builds on its economic enterprises and, possibly, as more children seek
refuge from surrounding dysfunctional groups.

DET needs to closely monitor the student numbers at Dawul and provide specialist

facilities to cater for the needs of students as soon as practically possible. This is
especially true for the pre-primary facilities.
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Halls Creek DHS

Halls Creek DHS is in central Kimberley between Broome and Kununurra. The
school has approximately 357 students of which 56 are pre-compulsory, 204 primary
and 97 secondary. 94% of the students are Aboriginal. The school has a FTE
allocation of 49.6 of which 33.0 FTE are teachers and 16.6 are support staff.

The RREAC team first met with Mr David Faulkner, Principal, Halls Creek DHS and
then informally with a number of staff and community members.

The RREAC visit occurred at a time when the Halls Creek community and school
were the focus of intense attention from a number of agencies and the media. The
RREAC team thanks the staff at Halls Creek DHS for making the time available to
speak with them and acknowledges the outstanding work they are doing in very
challenging circumstances.

Positive Comments made during the visit.

« The introduction of the Clontarf Football Academy Program has had an
extremely positive impact, especially in terms of re-engaging male
students in education.

« The horse riding/mastery program is also popular with students.
Participation in this program is linked to good attendance.

« The school has a number of experienced teachers.

.  Student attendance continues to improve, but there is scope for
improvement before it can be considered satisfactory. Attendance has
been below 50% in the past.

« There are many positive things about the school, and the community in
general.

« There is a poor perception of the school and town created, in the main, by
the media.

«  Staff are very positive and work well and as a collaborative team.

Issues raised during the visit:

« A major issue impacting on the attraction and retention of teachers is
teacher housing/accommodation.. In terms of housing, the most significant
issue raised was the lack of a suitable housing to cater for singles,
couples, families, etc. Due to this issue two potential staff members
recently turned down appointments to Halls Creek.

« Attracting and retaining a full complement of staff has been a significant
issue this year. At the time of the visit the school was still down 2.0 FTE.
At the start of the school year the school was down 9.0 FTE.

« Negative media makes it difficult to attract staff.

« Being under-staffed has placed a great deal of pressure on staff. Staff
have been asked to do more but there is a limit to how much they can do.

«  Only a small number of parents are involved in the school.

« There is a need for more parenting programs.
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Between 50 and 100 students come from very dysfunctional families.
Engaging these students in education is complex and challenging.

While interagency co-operation is good, it could be much better. Ideally,
Halls Creek would be a good location for a project focusing on improving
interagency cooperation. The project needs to centre on how better co-
ordination of agencies and programs can be achieved. Specific
achievement targets/outcomes need to be set for the project.

Re-engagement Programs:

School aged victims of crime and others who have been away from school
need “re-engagement” programs that are important in developing social
skills and building confidence. If students returning from long absences go
straight into a conventional classroom setting, they fail and the pattern of
poor or non attendance returns. As more and more students are returning
to school, the need for such programs increases.

Halls Creek provides re-engagement programs but lacks the resources to
operate them effectively.

Meeting with Ms Lynette Craig, Councillor, Halls Creek Shire Council

Issues raised by Ms Craig were:

The need to get more student teachers to participate in placements in the
Kimberley.

The youth centre is understaffed. Teachers have stepped in to facilitate
most of the after school programs and this has placed additional pressure
on them (the lack of youth workers is linked to the labour shortage being
experienced across much of WA).

While organisations and agencies are getting better at working together,
there is still much to be achieved in terms of more effective collaboration
and consultation. Interagency co-operation is disjointed. High mobility of
staff is a hindrance to long term consistency.
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Fitzroy Crossing DHS
Introduction:

The town of Fitzroy Crossing is approximately 2700km from Perth and 400km east of
Broome. The nearest towns are Derby — 260km to the west and Halls Creek — 290km
to the east.

The school has a student population of approximately 274 students made up of 69
pre-compulsory students, 144 primary and 61 secondary. 91% of the students are
Aboriginal.

The FTE allocation for the school is 49.0 consisting of 28.3 teaching staff and 20.70
school support staff.

On arrival at the school the RREAC team was taken on a tour of the existing school
by the Principal, Mr Brian Chapman and Mr Stephen Dean, Manager, District
Operations from the Kimberley District Education Office.

Following the tour the RREAC team patrticipated in an Implementation Committee
Meeting for the new Fitzroy Valley Learning Centre (working name only) which will
replace the existing school. This meeting was followed by a meeting with Brian
Chapman. The visit to Fitzroy DHS culminated with a dinner meeting with staff from
the school and DET’s Central Office involved in the new Fitzroy Valley Learning
Centre.

The new Fitzroy Valley Learning Centre:

RREAC understands that the Fitzroy Valley Learning Centre is only the working
name for the new school and acknowledges that the Fitzroy community is currently in
the process of identifying a name for the new educational precinct.

RREAC acknowledges the Government of Western Australia for replacing the
existing Fitzroy DHS with new state of the art learning facilities. The new learning
centre is indeed an exciting project and with effective planning and implementation
has the potential to bring about significant improvements in education outcomes
across the Fitzroy community.

Positive comment made during the visit:

. The work that present administrative, teaching and support staff have
made to create a bright, clean and effective learning environment at the old
and existing school site was highlighted.

. The endeavours of the school to engage the wider Fitzroy community in
the school was also noted.
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Issues raised during the visit:

« Workload issues associated with the new Fitzroy Valley Learning Facility
were raised as a significant issue. The RREAC team recommended to Mr
Chapman that he continue to liaise with staff from DET’s Central Office to
negotiate ways in which workload issues can be overcome.

o  Teacher housing: The main concern was the lack of a standard. Some
teachers have good accommodation while others have poor. Lack of
maintenance and the time taken to get tenders for maintenance on
housing was also raised as a significant issue. It was pointed out, however,
that support from the local GEHA office is good.

« The attraction and retention of teachers and administrators was also raised
as a significant issue.

«  The difficulty of attracting community members to take up support
employment such as cleaning was also identified at Fitzroy. Having
highlighted this difficulty, it was noted that Aboriginal employment at the
school had increased significantly over the past 13 years from 4 in 1994 to
27 in 2007.

« ltis the belief of the Principal that while FCDHS faces many challenges it
is still the most functional government agency in the town.

« There is a school psychologist based at FCDHS but she is not entitled to
the Remote Teaching Service (RTS) benefits provided to the teaching staff
at the school.
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Looma RCS
Introduction

Looma Remote Community School is located approximately 170kms west of Fitzroy
Crossing and 130km south east of Derby.

There are 120 students at the school of which 18 are pre-compulsory, 74 are primary
and 28 are secondary. 98% of students are Aboriginal.

The school has a staff FTE allocation of 22.2 of which 12.3 are teaching staff and 9.9
are school support Staff.

The RREAC Team visited Looma on Thursday 2™ August and spoke initially with the
Principal, Mr Nigel Brown, and were later joined by the Deputy Principal and a
number of community members.

Positive comments made during the visit.

o  The community is extremely supportive of the school and staff.

«  The community is well managed and the wardens are very successful in
keeping drugs and alcohol out of the community.

«  The community provides a safe environment for children.

« As aresult of the positive and safe environment at Looma, the community
leaders are keen to see more students completing their education at their
school. A long term ambition of the community is for a hostel in Looma
(see below).

« Student attendance at school is good — now 83% (4 years ago as low as
60%). Raising the school leaving age bought attendance percentage
down — but percentage is now improving.

Issue raised during the visit:

Secondary Provision

« A significant issue is providing appropriate and quality education to the
secondary students.

« LRCS was a DHS but was reclassified to a Remote Community School in
2003.

«  The school now has 40 secondary students (more secondary students
than Fitzroy DHS) but is not adequately staffed to cater for the secondary
students.

« The Art and Home Economics teachers cover the entire secondary
program.

« Year 1l and 12 students find the year 11 and 12 course very difficult.
There is a need for greater contextualisation of existing courses and
development of appropriate courses.
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«  Staff lack the experience, especially secondary experience to
modify/contextualize the curriculum.

« Secondary students are not recognised as such and are counted as
primary students. Even codes on school consensus forms do not include a
place for secondary students.

« Raising the school leaving age has created issues especially for students
who need to be considered as young men. The present school structure is
not a suitable environment for them. There is a need for an “adult
education environment” within the community to cater for young male
adults 14/15+ and the whole adult community. This would enable the
delivery of more community education programs.

« Some students leave the community for secondary education but many get
home sick and return after only one term.

« A few students succeed at boarding school but they are the exception
rather than the rule.

« There is a need for a greater TAFE presence or access to TAFE courses.
However TAFE policy stipulates there is a minimum requirement of 8
students to conduct a course. This is often difficult and even when
courses begin with 8+, numbers often fall below this figure and the course
is terminated.

« Limited local work experience opportunities are available for students.
Where it has been possible successful outcomes have been achieved.
However, progressing to the next step of traineeships is very difficult.

« The lack of a significant “economic base” for the community means that
once students leave school there is nothing for them to do. Some gain
employment away from the community but many do not.

« The staffing formula needs to be modified to cater better for:

« Secondary students.
o  Fluctuating student numbers/mobility of students.

Other Issues:

«  Teacher housing has been a problem, however, four new houses have just
been completed and this will ease the housing issue (It has taken 6 years
of lobbying to get the new houses).

« Maintenance is a significant issue. It takes far too long to get maintenance
work on houses completed. When maintenance is not carried out or the
guality of the work is poor, the complaints process is inadequate — nobody
listens.

« The Looma community continues to grow. The current population is
approximately 400. Thirteen (13) new houses are planned.
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Derby District High School
Introduction
Derby was the first town settled by the Europeans in the Kimberley region.

DDHS is the only Public school in the area and is 220km from Broome and 2463km
from Perth.

The school has a student population of 510, of which 104 students are pre-
compulsory. The primary section has 261 students and there are 145 secondary
students. 74% of the students are Aboriginal.

On arriving at the school, the RREAC team first met with the Principal, Mr Trevor
Henderson. Following this meeting, RREAC met with staff and parents.

Positive comments made during the visit:

«  The school has a full complement of staff.
« In spite of the issues associated with staffing (see below) the school has
had a reasonable year.

Issues raised made during the visit.

Staffing and Staff Issues:

« The school has had three principals this year and six over the past three to
four years.

« The school does not have a substantive principal.

« There have been six primary deputy principals this year.

« There is a general dissatisfaction with the promotion system.

« There is a general dissatisfaction with the staffing processes e.g. too many
short term fixed appointments (creates uncertainty for teachers and school
and makes planning difficult, especially for teachers).

« There is too much red tape with many of DET’s processes, especially
staffing.

« There have been several complaints from new staff appointed in 2007
regarding not being paid on time. One teacher was not paid for eight
weeks. Several staff also had to wait weeks and months to receive
remuneration for travel expenses associated with their new appointments.

« There is a need for better staff induction processes/programs including
more effective cultural awareness programs.

« There is a need for more realistic allowances for staff to compensate for
the high cost of living in an isolated location such as Derby.

« Graduates and teachers new to teaching believe they are not well
prepared for teaching in rural and remote locations. They suggested the
development of pre-service units of study on rural and remote education
and the involvement of practising rural and remote education workers in
the delivery of such units.
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« Several teachers highlighted the need for student teachers to have more
access to rural practicum placements.

« There is a need for better incentives to attract and retain teachers in rural
and remote locations.

« There is a need for a “right of return” to more desirable locations. Currently
many teachers/graduates will not apply for rural locations for fear of being
“trapped” in remote rural locations.

Parents at the meeting put forward the following:

« The need for greater consistency in staffing. Currently there are too many
short term appointments and acting positions with staff changes being too
frequent.

« There is not enough support for graduate teachers or for teachers new to
teaching in rural and remote locations.

« There is a significant “culture shock” for many new teachers. Induction
programs need to be improved.

«  Support from parents and staff made it easier for student teachers to
participate in rural practicum placements.

« There was general agreement that the current staffing transfer systems
needs to change — it needs to be more flexible and cater for diverse
situations.

« Aboriginal parents spoke of the need for more support:

« To bridge the gap between school and home/community.

« To assist with homework classes especially in the community setting.

«  For pre-school children (developing school readiness).

« For Aboriginal people to be engaged in the education workforce,
especially in teaching.

« For more incentives for Aboriginal people to take up positions in
education and be appointed locally.
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Kimberley School of the Air (KSOTA)
Introduction:

KSOTA provides educational services for students in years K to 7 living in remote
and isolated locations across the Kimberley. The school commenced operations in
1960 at the Royal Flying Doctor Service (RFDS) based at Derby airport. In 1981 the
KSOTA relocated to its own premises on the Derby DHS campus and then in 2002 to
a new purpose built facility also on the campus of Derby DHS.

The school has a student population of 47 consisting of 10 pre-compulsory students
and 37 students in years 1 to 7. 42% of the students are Aboriginal.

The staffing allocation for the school is 9.0 FTE of which 8.0 FTE are teachers and
1.0 FTE are support staff.

The RREAC team met with the Principal, Ms Jedda Trueman and the Director of
Isolated and Distance Education, Ms Jan Little.

Positive Comments made during the visit

« KSOTA is fully staffed.

« The school has a very pro-active and supportive community.

« The replacement of the HF Radio network with a state of the art satellite
communication system which links all enrolled students wherever they are
across the Kimberley to the school in Derby and to each other. Students
have access to clear voice communication, screened internet services,
shared applications and email.

Issues raised during the visit
. The most significant issue facing the KSOTA is the provision of a quality
education service to the increasing numbers of Aboriginal students
enrolling in the school.
. The number of small Aboriginal communities being established across the
Kimberley region is increasing. These communities are too small to have
their own school and the only option is distance education.

Ms Little and Ms Trueman pointed out that there is much work required in developing
a suitable distance education model for Aboriginal students.

RECOMMENDATION

That additional resources be provided to SIDE to enable the development of a
more suitable distance education model for Aboriginal students.
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Broome Senior High School

Broome Senior High School has a student population of 448 (340 in years 8-10 and
107 in years 11-12) and a total staffing allocation of 70.4 FTE. 42% of the students
are Aboriginal.

The staffing component includes 47.3 teaching staff and 23.1 support staff.

The schedule of the RREAC team only allowed a one hour visit to Broome Senior
High School. The time was devoted to a discussion with the Principal, Mr Gary
Downsborough.

The discussion covered the following:

Positive comments made during the visit:

«  The school community has worked endlessly over the past four years to
develop a positive attitude towards school and learning and as a result of
this work the culture of the school has changed.

«  Student achievement outcomes have improved across the school and in
particular in regards to the TEE. When compared to like schools, Broome
SHS is now ranked in the top 50 highest achieving government schools in
the state. Year 12 TEE student numbers have increased from 10 in 2006
to 24 in 2007. In 2008 the school expects to enrol over 35 TEE students in
year 12.

« Enrolment growth in the school over the past 3 years has been 47%. While
some of this growth is accounted for by the population growth in the town,
a significant proportion has resulted from growing confidence in the school.

Issues raised during the visit:

Housing

« Demand for housing in Broome is extremely high. Rents are, therefore,
very high - $500 + per week.

« Housing for staff is of mixed quality but is generally good (there are some
parts of town where the Principal will not allow staff to live because of the
poor quality of housing and negative environment).

« To attract quality teachers and leaders to Broome, there is a need for
quality housing. Gary told the story of himself actually identifying a house
that GEHA could rent for a teacher only to be told by GEHA that the house
was “too good for a teacher”.

«  Quality subsided housing also needs to be available for non teaching staff
— the school gardener has just left town because housing is too expensive.

« Quality subsidised housing needs to be available for “local” teachers and
non teaching staff (especially Aboriginal education workers).

« A scheme involving low interest loans or other incentives needs to be put
into place for local staff to enable them to purchase a house.
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Staffing

Student numbers at the school are expected to increase by 100 on current
enrolments. This will mean more teachers and greater demand for teacher
housing.

It is almost impossible for the school to access relief staff. This has a
significant negative impact on the school.

The Department needs to explore ways to provide relief teachers e.g.
internal relief, area relief teachers etc. Relief teacher arrangements need
to be more flexible and guaranteed for longer periods of time.

School Growth:

Growing enrolments are putting pressure on school facilities (Reasons for
growing enrolments include: 1. Town growth; 2 Greater confidence in the
school; 3. Opening of the new residential college).

The school currently has 3 transportable buildings. There is an expectation
that this will increase to 5 + next year. As a result of the growth the school
will need new buildings. Plans for new capital works are not yet in forward
estimates.

Initial funding for computers was set at 1 computer for every 5 students
when the student population was 290. The student population is now
double that but no additional funds have been made available to maintain
the ratio of 1 computer to 5 students.

Staff Development:

As mentioned above, it is very difficult to get relief teachers to enable staff
to attend professional learning.

There is a strong belief that more professional learning should be delivered
on site. In addition to being less disruptive for the school it is believed that
on-site delivery would be more cost effective.

The main reason given for the lack of on site delivery of professional
learning is that it is often difficult to get presenters to travel to the
Kimberley.

School Psychology Time

The principal believes that there are significant mental health issues in
Broome. Many students are under pressure as a result of a range of social
issues (drugs, alcohol, dysfunctional families, etc.)

The school has access to a psychologist for one day per week. More
school psychologist time is needed.

The school does not have a chaplain because of a shortage in housing.
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Cable Beach Primary School

Cable Beach Primary School has a student population of 438 of which 104 are pre-
compulsory and 334 are in years 1 to 7. 46% of the students are Aboriginal.

The school has a total of 41.9 FTE of which 24.2 FTE teachers and 17.7 FTE support
staff.

As for Broome SHS, time at Cable Beach PS was limited — 45 minutes.
The RREAC team met with the principal, Mr Lincoln Day and Mr Bob Green who has
taught at the school for 20 years.

Highlights
« In spite of the growth in Broome, Cable beach PS is still very much a rural
school with many of the associated advantages.
o Students are less influenced by the negatives.
« There is good community support for the school.
« The school has a good balance of experienced teachers and teachers new
to their careers.

Issues raised during the visit:

Staffing

« DET’s staffing system and procedures are too inflexible and often get in
the way of good school management. For example, there are three very
good teachers who will have to leave the school at the end of 2007
because they are on limited contracts. As a result planning for the teachers
and the school is difficult and results in uncertainty

« The school currently has no registrar. Attracting someone to the position is
difficult because registrars are not entitled to GEHA housing. Non teaching
staff need access to subsided housing.

« Acute shortage of relief teachers — Mr Green stated that in the 20 years he
has been teaching at the school he has never experienced such a
shortage of relief teachers as at present. The housing shortage was put
forward as the main cause.

« As was suggested at Broome SHS, DET needs to explore ways to provide
more relief teachers e.g. more internal relief, AREA relief teachers etc.

« There is a significant “disconnect” between schools and Central Office
especially in relation to staffing issues.

Workload

« Schools have changed significantly over the past 10-15 years. E.g. new
technologies, social change, student management issues, etc. As a result
of these changes the workload for all education workers has increased.
Change in administrative and management practices has also seen
considerable “job shifting” from the centre to schools. Additional resources
have not been allocated to schools to cater for this increased workload.
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Part B
Kimberley Issues and Recommendations

Below is a list of issues that were identified in most of the schools visited. Following a
brief outline of the issue a recommendation is listed.

1. Resourcing for Secondary Students in District High Schools and Remote
Community Schools.

In all of the district high schools and remote community schools visited, resourcing
for secondary students was raised as a significant and serious issue. Raising the
school leaving age has added more pressure on the often scarce resources in these
schools. In the case of Kununurra DHS, the school has more secondary students
than a number of small senior high schools yet cannot offer the same curriculum
range.

Halls Creek DHS and Fitzroy DHS also highlighted the difficulties in providing for
secondary students with the resources available.

Catering for the education and training needs of secondary students in remote
community schools is even more critical.

The number of secondary students in remote community schools varies considerably
and it is understood that this does make resource allocation difficult.

The resourcing that Dawul RCS receives for its small number of secondary students
is virtually non-existent. While the staff work very hard to cater for the needs of these
students, the fact they are “appended” to the school rather than an integral part of the
operation was obvious. For the secondary program in the school to run effectively it
must be resourced in a more substantial way.

RECOMMENDATIONS

To enable equitable opportunities for secondary students in district high
schools and remote community schools, especially senior secondary
students, there is a need to develop new resourcing models. Such resourcing
models need to do two things:
1. Reduce the disparity in curriculum between the various categories of
schools.
2. Include a differential that better takes into account :
o The need for schools to tailor programs to suit Aboriginal
secondary students.
o Geographical isolation.

122



2. Aboriginal Education
2.1 Reengagement Programs:

RREAC acknowledges the focus that the Government places on Aboriginal

Education. RREAC's visit to the Kimberley provided, however, a good reminder of

how much more work is required.

RREAC's visit co-incided with high levels of Government and media focus in the
Kimberley, especially in Halls Creek and Fitzroy Crossing. The RREAC team take
this opportunity to acknowledge the work of schools and their staff during this

challenging time.

The extent of sexual abuse allegations particularly in Halls Creek demonstrates the

extent of dysfunctionality in some sections of the Aboriginal community. The
complexity of this dysfunctionality is immense.

The impact that this dysfunctionality has on educational outcomes is obvious. Finding

solutions to the host of issues resulting in the break down of the social structure of
many communities must be the starting point for improving educational outcomes.

In relation to Aboriginal Education the following needs were highlighted to the

RREAC team during their visit to the Kimberley:

« As arange of issues are being addressed for many young Aboriginal
people through various support structures, they are returning to school.

Due to the experiences many of these students have endured, along with
the amount of time they have been away from school, there is the need for

transition or re-engagement programs to help them ease back into

mainstream school life.

« These re-engagement programs need to be well structured and resourced.

« Many of the schools visited have such programs but they are under

resourced, especially in terms of specialist facilities to house such

programs. Schools need additional resources to enable these programs to

work more effectively.

RECOMMENDATION

That the Department works with all Kimberley public schools where re-
engagement programs are operating or need to operate to determine what

additional support is needed to ensure their success.

2.2 Interagency coordination and collaboration.

« There is a need for even greater cross agency co-operation in dealing with

community issues.
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« The RREAC team saw many examples where cross agency co-operation
is working well across the Kimberley. Efforts to build on the achievements
of interagency co-operation must be a priority. The most important
resource required is support at the local level to facilitate/co-ordinate
interagency support.

RECOMMENDATION

The Government needs to intensify its efforts to ensure that cross
agency/organisation co-operation and collaboration is effective. Setting
community targets that all organisations/agencies are working towards
collectively requires investigation. A position needs to be created in each
town/centre to facilitate and co-ordinate interagency/organisation co-
ordination and collaboration.

2.3 Economic Base for Aboriginal People

There is a need for an economic base for Aboriginal people and their communities to
enable the move from welfare dependence.

During the Kimberley visit many people and in particular Aboriginal people
highlighted that unless there is employment for Aboriginal people the relevance of
education is lost.

Once Aboriginal students leave school there is nothing for them to do. This lack of
meaningful activity is one of the most significant causes of the social, economic and
political disadvantage experienced by Aboriginal people.

RECOMMENDATION

As part of its Regional Development Policy, the Government of Western
Australia needs to intensify the effort in implementing the strategies designed
to diversify regional economics especially in terms of developing an economic
base for more Aboriginal people.

In addition, the Government of Western Australia needs to work with the
Commonwealth Government to either ensure that the Community Development
Projects (CDEP) are not abolished or are replaced by other program/s. The
outcome of either the continuation of CDEP or a new program/s needs to be
sustainable employment for Aboriginal people.

Underpinning all work in this area are leadership programs for Aboriginal
students.
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3. Housing

The quality of the housing available to the education workforce in the Kimberley
varies considerably. At one end of the spectrum Department employees are living in
new or near new accommodation that is of a good standard while at the other end of
the spectrum education workers are living in poorly maintained, low quality
accommodation. In a couple of places the RREAC team visited, teachers live in
houses that had been condemned or were about to be condemned.

The issues put to RREAC during the visit can be summarised as follows:
1. Too many houses/units of poor quality.
2. Not enough money spent on maintenance.
3. Maintenance is addressed too slowly.

RECOMMENDATION

Based on observations and information provided during the visit to the Kimberley
region the following recommendations are made:

. That a set of standards be developed and adopted regarding the type
of housing to be provided to the education workforce.
. That a range of accommodation types be available to suit a range of
workforce profiles. For example:
. Singles
. Couples
. Families
« Single people should not have to share accommodation — everyone
should have the right to their own accommodation.
« That maintenance standard are developed and regularly monitored.

4. Housing for education workers employed locally

A common grievance raised during the visit to the Kimberley was that housing should
be available to staff considered to be residents of the local area.

In general, staff that raised this issue were employed in support positions.
RECOMMENDATION

In support of the valuable contribution made to education by members of the
workforce employed from the local area and as an incentive to attract more
people from their own communities into the education workforce it is
recommended that:

« Education workers employed from their local communities be entitled
to the same housing entitlements as workers employed from outside
the local area, OR;

« Education workers employed from their local communities to be
entitled to low interest Government loans for housing.
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5. DET's processes and procedures with appointments, housing and
transport

In every school/community visited issues were raised in relation to the DET’s
processes and procedures associated with appointments, housing allocations and
transport.

In relation to appointments, concerns generally focussed on:

« The lateness of appointments (i.e., too close to the start of the school year
and in some cases after the school year had commenced).

«  The complexity and time consuming process of dealing with the
employment/registration process with DET and WACOT (WACOT
registration takes too long).

«  The number of short term, temporary appointments made.

« Lack of customer focus/service.

In relation to housing allocation and transport of car and personal effects, most of the
concerns raised related to:

« The bureaucracy and red tape involved.

« Lack of customer focus/service.

« The slowness of dealing with travel claims associated with taking up a
country appointment.

RECOMMENDATION

In relation to DET’s processes and procedures with appointments, the
allocation of housing and the transportation of teachers’ goods it is

recommended that:

« Processes and procedures are streamlined and made more user-
friendly.

« A stronger customer focus and client service culture to be developed
within the directorate that deals with these functions within DET.

« Inrelation to appointments it is recommended that the appointment
processes/cycles be changed to enable more appointments to be
made towards the end of the previous school year.

6. Temporary Appointments

On several occasions the RREAC team was made aware of the significant number of
temporary appointments for teaching and administrative positions. These temporary
appointments are made because the position is “owned” by another staff member
who for some reason is not at the school (i.e. on leave, acting in appointments
elsewhere, on secondment etc).

The length of these temporary appointments varies but for many teachers they seem
to be for one year.
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RECOMMENDATION

That DET identify ways to reduce the number of temporary positions in rural
and remote schools.

7. Teacher Shortage

At all schools visited attracting and/or retaining staff was an issue or has been an
issue at some time during the school year. The issues associated with the attraction
and retention of education workers in rural and remote WA are complex. Some of the
issues have been highlighted elsewhere in this report.

Attracting and retaining specialist teachers especially mathematics, science, ICT and
Technology and Enterprise is particularly difficult.

There is much hope that the outcomes of the Education Initiatives Taskforce chaired
by Professor Twomey will significantly improve the attraction and retention of
teachers to the Kimberley region.

RECOMMENDATION

That the Education Initiatives Taskforce identify long term strategies to solve
teacher shortages in Western Australian rural and remote schools.

8. Better Pre-Service Education about Rural and Remote Education

There was considerable agreement by teachers (both experienced and new to
teaching), parents, administrators and Aboriginal education workers that pre-service
education and training for teachers does not prepare them well for rural and remote
teaching appointments.

RECOMMENDATION

That long term strategies be put in place to overcome the long standing issue
of attracting and retaining quality teachers in rural and remote Western
Australia (the development of a Centre for Rural and Remote Education
proposed by RREAC is one such strategy).

That the Government of Western Australia work more closely with the Deans of
Education in this state to devise programs that will better prepare teachers to
work in rural and remote locations. The development of such programs must
be evidence based.
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9. Hostels
In most locations visited by the RREAC team the issue of hostels was raised.

The divide between those who want to keep their children in a family environment
with their local community for as long as possible versus those who see the only real
option for a “good” education is to put students into a hostel situation is pronounced.
There is no doubt however that for most students in small communities who are
tertiary bound moving to a larger school is the only option.

Aboriginal people commented on the fact that the number of students that have been
successful in the hostel situation is small. Many only cope with a term away from
home and then return to their local community.

In spite of this, the need for more hostels in the Kimberley will very likely grow. The
new hostel at Broome is well supported and the community in Kununurra believe that
there is scope for a hostel in their town.

Likewise the Looma community sees a hostel in their community as a long term
possibility.

RECOMMENDATION

1.  Careful planning involving in-depth consultation with Kimberley
communities is needed to develop a long term plan for the provision
of hostels in the Kimberley. Monitoring the outcomes of the new
hostel in Broome should also inform the planning process.

2. Planning for the provision of hostels in the Kimberley needs to be
part of a master plan for the provision of secondary education
across the Kimberley.

10. Greater flexibility to manage local issues

The comment made initially at Kununurra DHS then repeated in most of the schools
visited was that DET needs to acknowledge the diversity created by geography.

Part of this acknowledgement needs to be providing schools with greater flexibility to
deal with local structures and issues. Providing schools with such flexibility needs to
be supported by the provision of adequate resources.

RECOMMENDATION
DET needs to enter into dialogue with school administrators in the Kimberley
to identify ways of creating greater flexibility for schools to deal with local

issues and situations. Discussions need to also focus on what additional
resources are needed to enable this flexibility.
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11. Teacher Relief
All schools visited identified the difficulty they have in accessing relief teachers. The
inability to access relief teachers increases the workload of teachers and in some

cases impacts on the delivery of professional learning.

A strategy put forward was the appointment of Area Relief Teachers or the
appointment of staff over and above formula to carry out relief teacher duties.

RECOMMENDATION

That DET work with school administrators in the Kimberley Region to identify
strategies to overcome the difficulty of accessing relief teachers.

12. Professional Learning

As noted above, the inability to access relief teachers often prevents professional
learning from taking place.

Several teachers and administrators also commented on the amount of time staff are
out of the school attending professional learning activities.

One solution put forward was the need for more professional learning to take place
on site.

RECOMMENDATION
That DET work with school administrators in the Kimberley region to identify

improved strategies to deliver professional learning. One strategy that needs
to be explored is providing more professional learning on site.
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PART C

Concluding Comments:

The RREAC Team acknowledges the outstanding work that is taking place in
education and training in the schools visited. The visit reinforced RREAC’s opinion

that better planning for the provision of education and training in rural and remote
Western Australia is needed.

A proposal for such a plan has previously been submitted to the Minister for
Education and Training for consideration.
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ATTACHMENT 6

President’'s Welcome Message

The Society for the Provision of Education in Rural Australia, or ‘SPERA' as it is more commonly known,
links people with a diverse range of interests in education and training to promote the development of
education and training in rural and remote Australia.

SPERA, as a national rural education and training organization, provides a strong forum through a wide
range of activities—including an annual National Conference; a quarterly cutting-edge journal, Education
in Rural Australia; the highly sought-after Australian Rural Education Award; and regular informative
Newsletters—that combine to celebrate and share the positive learning programs embedded in many
rural and remote education and training institutions

Our twenty-third Conference, with its theme ‘Collaboration for Success in Rural and Remote Education and
Training’, focuses on how educators in rural and remote communities work together to minimise the impacts of
location and professional isolation.

The high-quality keynote addresses and workshop presentations will provide Conference delegates with
opportunities to discuss the many experiences, successes, innovations, strategies, issues and challenges
that face educators and students in rural and remote locations.

The overwhelming response to our call for papers has enabled the Conference Committee to categorising
the presentations and workshops into four powerful areas:

. Digital Divide — Staying Connected

. Atthe Coal Face — Sustainability for the Rural School
. Strengthening/Building Teacher Capacity

. Dynamic Directions for Rural Leadership.

Significantly, many of the presentations focus on what is actually happening out there ‘at the coal face’.

While we may not overcome all of the issues facing rural and remote education, this Conference provides
the opportunity to bring to the national agenda the work SPERA is doing in collaboration with communities
and other national organisations to address and confront the challenges we face.

Throughout the Conference, it will be emphasised that the same issues face rural communities throughout
the world.

SPERA acknowledges the involvement of the Schools of Isolated and Distanced Education, the Rural
Education Forum of Australia (REFA) and the Rural and Remote Education Advisory Council (RREAC) in
Western Australia Their support further enhances the theme of the Conference.

As in the past, this Conference demonstrates a strong capacity for building State, national and

international networks at the professional and social level. The commitment of the Conference
Committee is to be commended.
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This year’'s Proceedings will continue to be a substantial tool for sharing what is happening in all rural and
remote communities.

A sincere welcome is extended to all Conference participants. | look forward to meeting and sharing this
forum with you.

Finally, | wish to thank our major sponsor, BHP Billiton Nickel West, for its outstanding support.

Anne Napolitano, SPERA President
August 2007
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Conference Planning Committee Message

Dear Delegates

A warm Western Australian welcome to all our colleagues from overseas and across Australia to the 23rd
National SPERA Conference.

Our conference this year has embraced the theme ‘Collaboration for Success in Rural and Remote
Education and Training’. The theme of collaboration is embedded not only in the presentations and
workshops in which you will participate, but also in the key partners working together to see the realisation
of this conference: SPERA, the Schools of Isolated and Distance Education (SIDE), Rural Education
Forum Australia (REFA) and the Rural and Remote Education Advisory Council (RREAC).

This Conference will expose you to a rich, dynamic and varied program that focuses on rural and remote
education and training experiences and on in-depth research that highlight successes, challenges and
issues facing contemporary educators in these areas.

All these facets mentioned above will form a vital part of your conference experience.

Just as important as the formal educational experience, however, will be the unique opportunity for you to
network from a global perspective with your fellow educators. We sincerely hope you will take this
opportunity by participating in both the educational and social programs.

Finally, we urge you to explore our beautiful city and its surrounding hinterland.

2007 SPERA CONFERENCE PLANNING COMMITTEE
PERTH WESTERN AUSTRALIA
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ATTACHMENT 8
WELCOME TO THE BUSH: A program to attract and retain teachers to rural and remote WA

Introduction:

This Program is designed to improve teacher attraction and retention rates in rural and remote locations in Western Australia. The focus is the
beginning of the supply chain. The Program builds on the successful Rural Teaching Practice program already offered by the Department of
Education and Training (DET) http://www.det.wa.edu.au/teachingwa/ccm/navigation/student-teachers/rural-teaching-practice/

The second aspect of Welcome to the Bush is an intensive recruitment component.

The Program will be co-ordinated (see * below) in collaboration with a number of key stakeholders including; universities, schools, school systems
and sectors, the Regional Development Council, the nine Development Commissions and regional, rural and remote communities. The collaborative
nature of this Program is its key feature.

This Program will be developed over a five year period. During this time the Program will be rigorously monitored to inform continuous improvement
with the view of embedding the process as standard practice.

Objectives:
1. Develop strategies that will:
0 Increase the number of students studying education taking up country postings.
0 Increase the recruitment rates to teacher education courses especially from rural and remote locations.
2. Develop best practice community welcoming and pastoral care strategies for student teachers engaged in rural placements.

Key strategies

1. Providing positive experiences of country life and rural teaching for student teachers.

2. Engaging all key stakeholders required to ensure student teachers engage in successful rural practice placements.
3. Marketing teaching as a positive and rewarding career option especially for country residents.

! The coordination role could be carried out by WACOT, the Professional Learning Institute (PL1) or even RREAC if resourced appropriately. The coordination could also be a joint
venture between all three organisations. If RREAC did not have the lead coordination role, it would be a key stakeholder in the Program.
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Program Overview

This Program has 5 interrelated actions designed to promote the attraction and retention of teachers to rural and remote schools. The first three
actions are directed at pre service teachers. The fourth and fifth actions are designed to promote teaching as a career especially to residents in rural
and remote locations. An overview of each action is outlined below.

1. An introduction to rural and remote Western Australia.

This first action involves conducting a three day (2 nights) bus tour for second year teaching students from all three universities to selected rural and
remote locations. The tour would be designed to enable students to experience a range of rural communities and their schools. The focus of the tour
would be exposing student teachers to the many positive aspects of rural life (e.g. sense of community, sense of place, sport, life style, etc).

The selected districts/locations would be those experiencing the most difficulties associated with attraction and retention.

The Program grows over a five year period with an additional district added each year. The Wheatbelt would be the starting point as there is already
a great deal of support for the Program in this region. There are also logistic reasons for starting in a region in close proximity to Perth.

A high profile media campaign would surround the tour to highlight its intentions and outcomes.

It is envisaged that a significant number of students who participate in the tour will elect to participate in rural and remote practice placements in their
third and fourth years of training.

2. Participating in rural and remote practice placements
The second action of the program supports the successful placement of third and fourth year students in rural schools for their practicum.

Again, selected district/locations are targeted and this component of the Program expands over a five year period in the same way as the first action
described above.

Support includes:
o Providing financial incentive (a stipend) in lieu of lost wages, etc.
o Payment of travel costs.
o Enhancing community experiences and providing pastoral care, for example: welcoming activities; matching students to communities, schools,
hosts, etc; facilitating peer and community support; enabling networking with other students participating in practice placements; etc.

Fourth year students access the existing Rural Teaching Practice program. (see budget attached).
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3. Promotional presentation to pre-service teachers

The third action involves conducting well designed and innovative presentations to third year students, early in semester one, about the benefits of
working and living in the bush. The presentation would be offered to all universities and needs to be completed early in the academic year and well
before students have to engage in the process of applying for practicum placements. Presenters would have extensive experience in rural and
remote life and would include teachers and community members.

The second component of this action is a series of two presentations to fourth year students. The first of these would be at the beginning of the year
and cover aspects about teaching in rural and remote locations. The second presentation would be towards the end of the year and cover very
practical topics such as applying for jobs, e.g. system and sector processes and practical advice about preparing to work in rural locations. Itis
envisaged that Human Resource specialists from the various systems and sectors would present this information.

4. Preparation of an innovative multi media promotional package

The fourth action involves producing a multi media package that would cover all aspects and benefits of living and teaching in the bush. The package
will be of a high quality and designed to reach a range of target markets, e.g. young, mature aged, ‘bush changers’. The package would include a
video and a range of printed material containing advice and helpful hints about living and teaching in rural and remote Western Australia. Itis
envisaged WestOne Services could develop this presentation.

All key stakeholders would have input into the development of the multi media package.
Components of the multi media package would support the presentations made to fourth and fifth year students as outlined in 4 above.

NB: There is a strong possibility that the Regional Development Council would fund the production of this presentation ($70,000). A separate
submission to the Regional Development Council is being prepared requesting their support.

5. Targeted Media/Careers Campaign

The final action of the Program would be a targeted multi media/careers campaign. This would run for the five year duration of the Program. The
media/careers campaign would be of a high quality and professionally managed. All key stakeholders would have input into the development of the
media/careers campaign.

While the media/careers campaign would be statewide, a significant target audience would be residents in rural and remote locations and with a
particular focus on senior secondary students.
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Year | 2008 2009 2010 2011 2012
Target Region | Wheatbelt Wheatbelt & Goldfields Wheatbelt, Goldfields & Wheatbelt, Goldfields, Wheatbelt, Goldfields,
Pilbara Pilbara & Mid West Pilbara & Mid West
Students 20 40 60 60 60
ACTIONS
1. Introduction to the Bush - Second Year Student
* bus (all bus hire provided 3 x 20 Seater Wheatbelt 1 x 20 Wheatbelt 1 x 20 | Wheatbelt 1 x 20 (15) Wheatbelt 1 x 20 (12)
by shires) Goldfields 2 x 20 Goldfields 1 x 20 | Goldfields 1 x 20 (15) Goldfields 1 x 20 (12)
Pilbara 1 x 20 | Mid West 1 x 20 (15) Pilbara 1 x 20 (12)
Pilbara 1 x 20 (15) Mid West 1 x 20 (12)
Kimberley 1 x 20 (12)
*student travel to regions
Wheatbelt 0 0 0 0 0 0 0 0 0 0
Goldfields 0 0 20x $400 $8,000 20x $400 $8,000 15 x $400 $6,000 12 x $400 $4,800
Pilbara 0 0 0 $0 20x $400 $8,000 15 x $600 $9,000 12 x $600 $7,200
Mid West 0 0 0 $0 0 $0 15 x $400 $6,000 12 x 400 $4,800
Kimberley 0 0 0 $0 0 $0 0 $0 12 x 800 $9,600
SUB TOTAL $8,000 $16,000 $21,000 $26,400
*accommodation
Wheatbelt 2x20x $120 | = $4,800 | 2x20x $120 $4,800 | 2x20x $120 $4,800 | 2x15x $120 $3,600 2x12x $120 $2,880
Goldfields 0 $0 | 2x20x $120 $4,800 | 2x20x $120 $4,800 | 2x15x $120 $3,600 2x12x $120 $2,880
Pilbara 0 $0 0 $0 | 2x20x $120 $4,800 | 2x15x $120 $3,600 2x12x $120 $2,880
Mid West 0 $0 0 $0 0 $0 | 2x15x $120 $3,600 2x12x $120 $2,880
Kimberley 0 $0 0 $0 0 $0 0 $0 2x12x $120 $2,880
SUB TOTAL $4,800 $9,600 $14,400 $14,400 $14,400
*meals
Wheatbelt 2x20x $50 $2,000 2x20x $50 $2,000 2x20x $50 $2,000 2x15x $50 $1,500 2x12x $50 $1,200
Goldfields 0 $0 2x20x $50 $2,000 2x20x $50 $2,000 2x15x $50 $1,500 2x12x $50 $1,200
Pilbara 0 $0 $0 2x20x $50 $2,000 2x15x $50 $1,500 2x12x $50 $1,200
Mid West 0 $0 $0 $0 2x15x $50 $1,500 2x12x $50 $1,200
Kimberley 0 $0 $0 $0 0 $0 2x12x $50 $1,200
SUB TOTAL $2,000 $4,000 $6,000 $6,000 $6,000
TOTAL COST OF ACTION ONE $6,800 $21,600 $36,400 $41,400 $46,800




Year | 2008 2009 2010 2011 2012
Target Region | Wheatbelt Wheatbelt & Goldfields Wheatbelt, Goldfields & Wheatbelt, Goldfields, Wheatbelt, Goldfields, Pilbara &
Pilbara Pilbara & Mid West Mid West
Students 20 40 60 60 60
2a. Participation in rural practicum - Third Year Students
* travel to regions
Wheatbelt 20x $100 | = $2,000 10x $100 | =  $1,000 7x $100 | = $700 5x $100 |= $500 4x $100 = $400
Goldfields 0 $0 10x $400 | =  $4,000 7x $400 | = $2,800 5x $400 |= $2,000 4x $400 |= $1,600
Pilbara 0 $0 6x $600 | = $3,600 5x $600 |= $3,000 4x $600 |= $2,400
Mid West 0 $0 $0 5x $400 |= $2,000 4x $400 |= $1,600
Kimberley 0 $0 $0 = $0 4x $800 |= $3,200
SUB TOTAL $2,000 $5,000 $7,100 $7,500 $9,200
*stipend
Wheatbelt | 20x5x $120 | = $12,000 | 20x5x $120 | = $12,000 | 20x5x$120 | = $12,000 | 20x5x$120 |= $12,000 | 20x5x$120 |= $12,000
Goldfields $0 | 20x5x $160 | = $16,000 | 20x5x$160 $16,000 | 20x5x$160 |= $16,000 | 20x5x$160 |= $16,000
Pilbara $0 $0 | 20x5x$160 |=  $16,000 | 20x5x$160 |= $16,000 | 20x5x$160 |= $16,000
Mid West $0 $0 $0 | 20x5x$140 |= $14,000 | 20x5x$140 |= $14,000
Kimberley $0 $0 $0 $0 | 20x5x$160 |= $16,000
SUB TOTAL $12,000 $28,000 $44,000 $58,000 $74,000
TOTAL COST OF ACTION 2 $14,000 $33,000 $51,100 $65,500 $83,200
TOTAL COST OF ACTIONS 1 & 2 $20,800 $54,600 $87,500 $106,900 $130,000

2b. Participation in rural practicum - Fourth Year Students - These students access the existing Rural Teaching Practice Program®




Year | 2008 2009 2010 2011 2012

Target Region Wheatbelt Wheatbelt & Goldfields Wheatbelt, Goldfields & Wheatbelt, Goldfields & Wheatbelt, Goldfields &
Pilbara Pilbara & Mid West Pilbara & Mid West
ACTIONS
3. Preparation of Multi Media Presentation
$70,000 *
4. Promotional Presentation to 3rd and 4th Year Pre Service Teachers
$3,000 ° $3,000 $3,000 $3,000 $3,000
5. Targetted Media Campaign
$100,000 $100,000 $100,000 [ $100,000 $100,000
6. Project Manager (Level 7°
$91,087 $103,503 $107,459 $107,459 $107,459
SUB TOTAL $264,087 $206,503 $210,459 $210,459 $210,459
6
GRAND TOTAL $-284,887 $261,103 $-297,959 $317,359 $340,459

2 The stipend is provided to help cover living costs during the 5 week practicum.
All Stipends will be provided with support to find suitable accommodation for the practicum. Students can use their own contacts and networks to identify
accommodation.

Briefings will be provided to students well before departing for the practicum. Briefings will include such things as:

* making contacts with the school / supervising teacher.
* information about the town, community, school etc to which they are going (this will include web addresses for further
information.
* practical advice about personal preparation for the practicum.
* practical professional advice in preparation for the practicum. 46

As part of the monitorina process. debriefina sessions will be conducted after the practicum.



Fourth Year Students doing a rural practicum will access the existing Rural Teaching Practice.

The program will, however, offer the students more support in preparing to engage in their final practicum. This support will be similar to that offered to third
year students. For example:

* identifying suitable accommodation.
* briefing prior and post practicum.

Costings would need to be obtained from DET.
“ One off cost. Application is being made to the Regional Development Council to support this component of Welcome to the Bush.
* To cover individual costs such as printing, photocopying etc.

® NB: This figure does not include the cost of Rural Teaching Practice program for fourth year students.

147



Sample of Key Tasks

. Meet with Deans of Education and Practice Coordinators to plan and implement the strategy.
. Meet with Education District Office staff and Principals to plan and implement the strategy.
) Meet with Development Commissions to:

0 seek support
o plan and implement the strategy.

. Meet with representative from regional , rural and remote communities to:
0 seek support
o plan and implement the strategy.

. Work with universities to develop timelines for:
o0 Information sessions with students
0 Practicum placements
0 Selection process
0 Monitoring and evaluation.

. Develop or coordinate practicum information packages for students.
° Work with Westone Services and key stakeholders to plan and develop the proposed multimedia package.
. Financial management of the program.
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